The article deals with the action research examining the evidence of the peculiarities of teaching terminology in the context of mutilingual teacher education, offering methods of its introduction and acquisition applied both in bachelor and master study programmes of the Faculty of Education, Psychology and Art, the University of Latvia as well as in the inservice courses on multilingual education teachers' professional development. The crucial role of terminology acquisition is justified by the epistemological, didactic, as well as sociopolitical factors. The article shares experience of using terminology acquisition methods to develop students' higher level thinking skills as well as aligning teacher education programmes to the teacher competences and professional qualification standards. The results of research are practical, relevant, can inform theory and can be seen on three levels: personal, organizational and scholarly.
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It "can articulate how CLIL could be refected in a school's vision and mission statements, and in planning and public relations documents, … guiding parents in understanding and using the terminology and concepts of education, …can express own professional concerns and needs to fellow teachers" (Bertaux, Coonan, Frigols-Martin, Mehisto, 2010, p. 1-4) .
Theory
The crucial role of professional terminology acquisition in multilingual education teacher programmes is determined by epistemological, didactic, as well as sociopolitical factors.
The epistemological aspect of rationale to learn terminology can be found both in classical education philosophy (cognitive approach and constructivism), as well as in works of contemporary learning theories (Illeris, 2009 ) that focus on social dimension of learning. Describing the formulated learning model, Jarvis (2009) quotes Falzon (1998) :
"Encountering the world … necessarily involves a process of ordering the world in terms of our categories, organizing it and classifying it, actively bringing it under control in some way. We always bring some framework to bear on the world in our dealings with it. Without this organisational activity, we would be unable to make any sense of the world at all" (Falzon, 1998, p. 38 ) and builds further: "Both adult and child have to transform the sensation to brain languge and eventually to give it meaning. It is in learning the meaning, etc., of the sensation that we incorporate the culture of our life-world into ourselves; this we do in most, if not all, of our learning experiences" (Jarvis, 2009, p. 27) .
The methods applied in study programmes refer not only to cognitive domain/approach in education -they help to develop core thinking skills -arranging information so it can be used more effectively (Kennedy, 1999; Maldarez & Bodsczky, 1999; Ball, 2000; Johnson, 2009 Skujiņa (2003) specifies that "by term we denote the unit of termination -a word or a combination of words that expresses (names and marks) a definite scientific conception in the terminological system of the respective branch of science" (Skujiņa,2003) .
She also stresses that terms should be systematical, precise in meaning, brief in form, and emotionaly neutral. Anglo-Saxon term system has taken place. As such, this fact is neither good nor bad, although it increases variability of terminology" (Baltiņš, 2012, p. 192 (1992) states "unless we try in some way to account for the socio-historical, cultural, and economic-political factors which lead to certain forms of bilingual education, we will never understand the consequences of that education" (Paulston, 1992, p. 9) . 
Methodology and Findings
The action research to explore and pilot the professional terminology study methods has been carried out at the Faculty of The piloted list of terms (Grigule, 2012) consisiting of the most widely used terms in bilingual education research and pedagogical discourse was based on Brumfit's Model (Brumfit, 1984) and the Functional Approach to meet the requirements of practice and studies of MLE (1) (Joyce, 2002) . As the term implies, the aim of applying information processing models is to help students operate on information obtained so that they develop conceptual control over the areas they study.
To facilitate social interaction, such methods as walk and swap, showdown was applied. Concepts helped to understand course content.
Clarifying and linking course concepts helped to realise interrelations and lack as the main Ligita Grigule, Rita Skara Mincane, Indra Odiņa , Introducing Professional Terminology in Multilingual # 3, 2014 Education Teacher Programmes: Reasoning and Practice pp. 13-34 terms should be related to learning outcomes.
It was planned that during the introductory session, completing each topic and in the exam, students did tasks connected with terminology.
Secondly, concept formation model was applied in the introductory session. Students were exposed to a set of concepts and asked to organise them in previously negotiated groups: 
Didactic Approaches in Education
Practice ( In another task a variety of language concepts, which had no appropriate translation in other languages were provided to students and they were encouraged to find their own examples. In the Latvian language: kapusvētki; 
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Concept simulation Method developer Inga Belousa.
Task for groups: use course specific key-words to design a schematic model to actualise the studied course content further:
Group 1: Further education courses for teachers to improve their professional competence of ensuring sustainable cultural environment of education.
Group 2: Discussion with colleagues while drinking coffee during the long break to get them interested in the topic.
Group 3: Conversation with a relative (possibly a child or teenager) to inform about the studied in the course.
Group 4: Mentoring a new colleague to encourage and support developing sustainable cultural environment of education.
Group 5: Discussion with colleagues which is organised after lessons to maintain colleagues' interest and improve professional competence of ensuring sustainable cultural environment of education..
This method not only develops thinking skills, it also serves as a powerful tool for academic language development -discrimination and practice of different language styles.
Concept formation
Development of classification skills, hypothesis building and testing, and understanding of how to build conceptual understanding of concept areas.It consists of three steps: Inductive thinking helps learners find and classify information, form and classify categories, form and test hypotheses of the formed concept groups.
Concept attainment
Teacher thinks of a concept and formulates its explanation. Learners' task is to recognise (guess) the concept, and compare relevant (valid) and irrelevant (not valid) examples. It consists of three steps:
1. Concept attainment -teacher provides examples relevant to the concept; learners make assumptions and test them. Basing on characteristics, they make a definition. 
